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INTRO

Allowing individuals to set and 
work towards achieving their own 
professional learning agenda is vital 
in supporting the development of 
professional capital and allowing 
professional autonomy.  No teacher 
can outperform the educational system 
that they work within. For the benefit of 
the students in our schools today and 
tomorrow, we need to build a highly 
functioning and effective school based 
system that empowers our teachers 
to be the best that they can be.

Starting at 9am we are fortunate to 
have a keynote from Dr. Becky Allen 
that explores how we might “Use data 
to discover and share your school’s 
strengths” Do you think you know 
where the great teachers and great 
departments in your school are? 
Research suggests otherwise and 
Dr. Allen will use research findings to 
make suggestions as to how to best 
support teachers and departments 
at each stage in their development.

After the keynote the programme of 
EducatEd talks and workshops begin.

Professor Pete Dudley is going to be 
delivering a series of sessions that 
explore lesson study as a model for 
sustainable professional learning. 
In his EducatEd talk starting at 
11am he explores ‘The importance 
of sustainable CPD in a school 

setting’; this is supported by a 
workshop ‘Effectively implementing 
lesson study to create sustainable 
improvement’ and an opportunity to 
have a one to one discussion with ‘Mr 
Lesson Study’ about any existing or 
planned lesson studies that you are 
or may be involved. This is a great 
opportunity to engage with a real 
expert in collaborative CPD. Supporting 
Dr Dudley’s input are a number of 
sessions lead by practitioners who 

have successfully implemented lesson 
studies in a number of different contexts 
including; Lloyd Murphy & Ross Huelin 
presenting ‘Primary Lesson Study- One 
School’s Story’ and Sunny Gunessee 
presenting ‘Lesson study: A tool for 
professional development at all levels’

Mike Fleetham has again committed 
himself to a busy day; his sessions 
are incredibly valuable and very well 
received.  Mike’s sessions can either 

I am delighted to be able to welcome you to Oriel High School today for #Educated2016 sponsored by SAM 
Learning. As a school we are firmly committed to committed to continuing professional learning as we believe that 
all members of our school community should be learning for life; all should be empowered to achieve and inspired 
to excel which is encapsulated in our school motto. We are very excited to be repeating the success of our inaugural 
event last year and thus we organised an event that brings together educational experts, leading practitioners and 
inspirational speakers to provide an opportunity to explore and discuss the conference theme, which this year is,

“Towards a sustainable self-improving school system”
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be viewed as an intensive day long 
input to support your capacity to 
support colleagues through coaching 
or as individual sessions allowing 
a focus on one particular aspect 
of coaching. The sessions are:

‘Introduction to Coaching and 
Mentoring: 5 practical tools’

‘Introduction to Video Coaching: 
Effective Techniques and Protocols’

‘Effective Coaching: The 
Art of Questioning‘

‘Strategic Coaching: How to develop 
a practical coaching ethos in school’

Dr. Becky Taylor from Kings College 
will be discussing early findings 
from her work with the EEF about 
grouping strategies for students.  
How do you group students in your 
school? Is it evidence informed 
practice? Dr. Taylor will explore these 
issues in her EducatEd talk, ‘Best 
Practice in Grouping Students’ and 
her workshop, ‘Evidence informed 
strategies for grouping students’

Education as a social mobiliser is the 
utopian ideal, although the reality is 
tinged with the sadness that at current 
rates, ‘Closing The Gap’ will take far 
too long and the implementation of 
the Pupil Premium funding alongside 
Catch Up funding is a welcome attempt 
to allocate some resource towards 
addressing the issue of inequality 
due to demographic background.  
An area that is still under explored 
however is the difference in size of 
the working vocabulary of a student 
from an economically disadvantaged 
background when compared with 

a student that isn’t economically 
disadvantaged.  Aaron Leary of 
Bedrock Learning will be discussing 
why, ‘Vocabulary Matters’ along with 
‘How to teach vocabulary effectively’.  
Helen Everitt and Ryan Sallows will 
also be providing an update about 
their successful work around the 
usage of the Pupil Premium funding.

Supporting the professional learning 
of staff is the key to effecting lasting 
school improvement. TDT Network 
will be exploring ‘Leading effective 
CPD’ and ‘Evaluating the impact 
of CPD’. Hopefully delegates will 
agree that #EducatEd2016 meets 
the standards and principles 
set out in these sessions.

Students are at the very centre of our 
work as teachers; helping students 
make informed choices about their 
post 18 pathways is of significant 
importance.  Without a target even 
the most accurate arrow will waver 
and potentially miss.  Alex Kelly of 
Unifrog explores the impact of having 
destination informed students in ‘Where 
do they end up? Using students’ 
destinations to develop an Outstanding 
progression system at your school’and 
‘Bettering Hercules: how to advise 
all your students on their full range 
of post-16 and post-18 options’

Kev Bartle questions ‘The Myth of 
a Self-Improving School System – 
Cultivating an Ecological Approach to 
School Interdependence’. The idea that 
no one single teacher or organisation 
can be successful in isolation is a 
central theme to the session. This 
is echoed by the contribution of 
IRIS Connect and Graham Newell.  
IRIS Connect are leading sessions 

around the use of video technology 
as a reflective and collaborative 
tool in, ‘Using technology to build 
collaborative learning communities’ 
and ‘Enabling research and reflection 
using technology’.  Graham Newell 
continues the dialogue he started 
at the #ShapingCPD conference in 
April with, ‘Professional learning: The 
key to recruitment and retention?’

In addition to the contributors 
previously mentioned there is a wealth 
of other sessions that are sure to be 
both thought provoking and inspiring. 
I should like to say thank you in 
advance to The Princes Teaching 
Institute, Xavier Eloquin, Dr Brian 
Marsh, Go4Schools, Dan Willson, John 
Carr,Katie Magee & Renata Joseph, 
Rebecca White and Olive Pellington 
for their contributions to the day.

I end my welcome message by paying 
tribute to our Deputy Headteacher 
(Teaching and Learning), Tim 
Matthews, for putting together this 
conference; it is thanks to Tim’s hard 
work that we are able to have so many 
practitioners come together in the 
pursuit of collaborative working with the 
aim of self-improvement on a personal, 
team and organisational level.

I commend this conference to you and 
hope that you very much enjoy the 
day and leave feeling that you have 
learnt from today and feel inspired to 
take your own learning even further.

Philip Stack 
Headteacher
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SCHEDULE

#EducatEd2016 Workshops: Room

10.00 – 10.45 (Choice of):

Professor Pete Dudley ‘Effectively implementing lesson study to create sustainable improvement’ EN3/4

Mike Fleetham ‘Introduction to Coaching and Mentoring: 5 practical tools’ EN10

Dr. Brian Marsh ‘Evidence informed practice’ HU9

Teacher Development Trust ‘Leading effective CPD’ ML1

Using technology to build collaborative learning communities” IRIS Connect - Christophe Mullings, Head of Education IT5

GO 4 Schools ‘Data Manager Forum‘ MS1

11.00 – 11.45 (Choice of):

Dr Becky Taylor ‘Evidence informed strategies for grouping students’ EN3/4

Mike Fleetham ‘Introduction to Video Coaching: Effective Techniques and Protocols’ EN10

Helen Everitt & Ryan Sallows ‘Team Pupil Premium’ – ‘Innovation & Improvement’ HU9

Alex Kelly ‘Bettering Hercules: how to advise all your students on their full range of post-16 and post-18 options’ ML1

Enabling research and reflection using technology” IRIS Connect - Christophe Mullings, Head of Education IT5

GO 4 Schools ‘GO 4 Schools Functionality updates‘ MS1

Lloyd Murphy & Ross Huelin Primary Lesson Study- One School’s Story SF9

12.00 – 12.45 (Choice of):

Aaron Leary ‘How to teach vocabulary effectively’ EN3/4

Mike Fleetham ‘Effective Coaching: The Art of Questioning‘ EN10

Teacher Development Trust ‘Evaluating the impact of CPD’ HU9

Katie Magee & Renata Joseph ‘A model for a career-entry professional development programme – from ITT to NQT to 
RQT and early leadership development’

ML1

Professor Pete Dudley Drop in session: ‘Lesson study clinic’ Expo Zone

Dan Willson ‘Solutions focussed thinking; a solution for dealing with student behaviour‘ MA8

14.00 – 14.45 (Choice of):

Rebecca White ‘An evaluation of different methods of assessment support in English’ EN3/4

Mike Fleetham ‘Strategic Coaching: How to develop a practical coaching ethos in school’ EN10

Sunny Gunessee ‘Lesson study: A tool for professional development at all levels’ HU9

Olive Pellington ‘Students, the path to success’ ML1

Xavier Eloquin ‘The Human Givens: Protecting the mental health of our students‘ MA8

Lloyd Murphy & Jo Brooks Accelerated Progress using Talk for Writing SF9

Keynote: Dr rebecca allen “using data to discover and share your school’s strengths”
EducatEd talks (main hall)

Workshops

Time Presenter A Title Presenter B Title
10.00- 
11.00

Drr  Becky Taylor ‘Best Practice in Grouping Students’ Aaron Leary ‘Vocabulary Matters!’

11.00 – 
12.00

Professor  Pete Dudley ‘The importance of sustainable CPD in a school 
setting’

Kev Bartle ‘The Myth of a Self-Improving School System - 
Cultivating an Ecological Approach to School 

Interdependence’

12.00 – 
13.00

Alex Kelly ‘Where do they end up? Using students’ 
destinations to develop an Outstanding 

progression system at your school’

Xavier Eloquin Signalling safety in the class-room: poly-vagal 
theory and primitive threat alarms in the learning 

environment‘

14.00 – 
15.00

Graham Newell, Director of 
Education IRIS Connect

‘Professional learning: The key to recruitment 
and retention’

John Carr ‘Issues surrounding the recruitment crisis’
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There’s no denying it – the growing teacher shortage in England 
is pretty dire and the profession doesn’t have much confidence 
that the government will take adequate action to address it. 

When I speak to head teachers, the conversation often revolves 
around staff shortages and budgets; the two are interlinked 
and are currently the bane of their lives. The costs of this crisis 
are staggering. In May, the BBC reported that £821 million was 
spent on supply teaching alone.

Discussion in the media has been focused on teacher 
recruitment and training but I think this misses the key issue.

We need to fix the leaks

Is it wise for us to keep pouring scarce resources into a leaking 
barrel when it’s cheaper and more effective to repair the barrel? 
There is no teacher shortage in countries like Finland. The 
reason is quite simple: teachers are valued and have a high 
sense of worth and professional efficacy. We need to consider 
how to conserve and develop our workforce, making teachers 
feel valued and self-efficacious. 

Hannah Wilson, Professional Learning Leader at the Harris 
Federation, made this point at the recent Shaping the Future of 
CPD conference, sponsored by the University of Cambridge: 
“If we spent more time developing and looking after the staff 
that are already experienced in the classroom, they wouldn’t 
leave. We need to learn from that in order to embed it in future 
recruitment”. 

The solution is on one hand simple, and on the other incredibly 
complex. We need a change of focus from the government and 
a change of culture within the system itself.

“Love the one you’re with”

We need to shift the narrative surrounding the profession to 

make teaching a more attractive and aspirational career choice. 
Key to this is what Dylan Williams calls the “love the one you’re 
with strategy.” This means supporting teachers we already have 
with on-going, job-embedded professional learning opportunities 
that help to develop a sense of professional self-efficacy. 
Common sense alone tells you that this will have a knock on 
effect on recruitment. 

Clearly workload, lack of time and funding are the big barriers 
to making this easy for schools to achieve and have been at the 
heart of why teachers are leaving the profession. But, I believe, it 
is possible to over come these challenges. 

At the #ShapingCPD conference, there were some wonderful 
examples of how schools have taken innovative approaches 
to making time for really effective school-based professional 
learning and creating a culture in which this thrives. Many of 
these schools also collaborated meaningfully within and across 
communities of schools and they saw an even more profound 
impact. Unsurprisingly, their teachers have stuck around. 

The profession can make change

At least in part, the solution is within your grasp if you can focus 
even more on releasing the expertise within your school and 
develop a culture of sharing, exploration and collaboration both 
within and across schools.  Maybe we need to take the lead on 
professionalising the profession and hope the Government will 
follow. 

The Shaping the Future of CPD report, titled “Recruit, train, 
develop, retain” explores the challenges and sets out some 
recommendations for teachers, school leaders and the wider 
system. These aim to help the profession create and demand 
opportunities for professional learning that develop a sense of 
self and professional efficacy, feed into a healthy professional 
learning culture and create a sustainable, stable and motivated 
teaching workforce.

Graham has worked in education for 30 years as a teacher, manager and senior officer in a 
number of Local Authorities. He is now Director of Education at IRIS Connect, who support 
over 40,000 teachers worldwide to engage in more effective professional learning. 

Visit www.irisconnect.co.uk/shapingcpd to read the full 
report. Share your thoughts on twitter #ShapingCPD.

Graham Newell - @Graham_IRISC

Recruitment and retention –  
are we missing the key issue?
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Please contact enquiries@engageeducation.co.uk or 
visit www.iday.co.uk to find out more information.

Connect with us:

Experience iday 

Where teachers interview with multiple 
schools, all in one place, on one day. 

At Engage Education, the development of schools and teachers is at the core of what we do. We match the 
best available teaching talent from the UK, Ireland, Australia and Canada with the best primary and secondary 
school opportunities across the UK. Embedded across our teams are former teachers who know first-hand the 
opportunities and challenges faced by those in their sector. 

We pride ourselves on the 
enhancement of the learning potential 
of the schools we work in partnership 
with, whilst enabling the ongoing 
development of teachers. In recognition 
of this outstanding service, Engage 
Education has won the Education 
Investor’s ‘Recruiter of the Year’ award 
three times in the past four years.

Much of our success stems from our 
award-winning event, ‘iday’, which 
continues to provide schools with 
the opportunity to interview multiple 
candidates in one place on one 
day. Iday teachers arrive from the 
best universities in the UK, Canada, 

Australia and Ireland, are assisted on 
the day by dedicated Consultants, have 
accommodation and travel paid for 
and have access to a social support 
network of fellow teachers once they 
settle into new positions.

With our new ‘Sponsorship Guidance 
Process’, we advise schools on the 
most effective recruitment process to 
meet their needs through opening up 
a pool of teachers that the client may 
not previously have thought of. By 
analysing their unique requirements, 
we develop a bespoke recruitment 
package for them through specially-
selected international teaching talent.

Lastly, our ‘Secure Guaranteed Pay’ 
(SGP) programme provides flexibility to 
schools by providing them with access 
to local, specially selected, teachers. 
SGP is an excellent way of filling 
short-term vacancies whilst ensuring 
continuity in the classroom.
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The Japanese Lesson 
Study approach to 
teacher enquiry is 
gaining popularity in 
the UK. The technique 
sees three teachers 
working collaboratively 
to tackle specific barriers 
to learning. David 
Weston explains

Lesson Study is a process of 
teacher enquiry, originally 
from Japan, which is being 
used across England to 
improve teaching and learning.

Uplands Community 
College engaged with the 

National Teacher Enquiry Network’s (NTEN) 
approach to Lesson Study. The process helped 
their students develop greater confidence while 
allowing the teachers to explore and improve 
their own pedagogy.

All the research around what makes 
effective professional development points 
towards teacher enquiry processes, where 
teachers get to collaboratively explore and 
improve their own practice. 

This has been shown to have much more of 
an impact on student outcomes than sending 
teachers on one-off courses or bringing in 
speakers to conduct after-school lectures.

One such model of teacher enquiry 

is Lesson Study. This is a model, rapidly 
gaining in popularity across England, which 
brings together a triad of teachers who work 
collaboratively to plan a lesson, predict student 
reactions, observe the reality, interview students 
and then reflect and repeat the process. What 
makes it different from many other models is 
that throughout the process, the triad focuses 
on three carefully chosen “case pupils” rather 
than the whole class. This allows them to 
explore in much greater detail the effect of 
their teaching on students’ learning.

At Uplands Community College, they 
have begun using this model by following the 
NTEN approach, which provides resources and 
support to guide participants through the steps 
of a Lesson Study “cycle” (see panel, below).

With the help of a Lesson Study mentor, 
the triad is asked first to identify a clear 
research question. In Uplands’ most recent 
rounds of Lesson Study, two groups formulated 
the following research questions:
• What impact will independent (self) 

assessment have on the written performance 
of underperforming year 12 students in the 
skills acquisition unit of AS PE? (Carried 
out by PE and English teachers.)

• What impact will teaching literacy 
techniques have on the performance of low 
literacy students in year 12 when answering 
long answer exam questions? (Carried out 
by biology and geography teachers.)
A key feature of the research question is 

that it needs to be very specific, especially in 
relation to:
• The learning (or behaviour) outcome which 

is to be improved (e.g. written performance 
in the skills acquisition unit of AS PE).

• The chosen cohort of students (e.g. low 
literacy students in year 12).

• The chosen technique to be trialled, selected 
with the help of relevant research and expert 
advice (e.g. independent assessment).
Another important feature of Lesson Study 

is that the triad should carefully consider how 
they will evaluate the impact of their planned 
work. At Uplands, the first triad created a 
custom assessment which they used both 
before and after their Lesson Study work. 
They also carried out interviews and surveys 
with both teachers and pupils. 

The group was mentored by lead practitioner 
for teaching and learning, Carly Heaver, 
who reported that: “All three (case pupil) 
boys’ marks went up by at least two grades 
between pre and post-test, and the recent AS 
mock exam was a success, above target grade. 
The PE teacher now feels more confident 
she is meeting needs of all students in that 
class simply by promoting and encouraging 
independence rather than scaffolding. 

“Students feel a greater sense of achievement 
and feel more valued by the teacher and feel 
grateful to have been part of the Lesson Study 
process.”

The second group who focused on AS level 
biology had a number of obstacles, for example 

the school’s science block was destroyed in 
the recent gales! However, even from the two 
cycles of Lesson Study they had managed to 
complete they found significantly positive 
results.

Ms Heaver continued: “Complications with 
the science roof being blown off has meant that 
the study was suspended last term. However, 
two cycles have confirmed that students 
respond well to recipes and checklists for exam 
technique, not just being taught the knowledge.

“They conducted tests with exam questions 
where content had not yet been taught and 
concluded, so far, that despite a lack of 
knowledge, students felt confident with how 
to answer questions following the generation 
of such ‘recipes’. 

“The triad concluded that a modern 
foreign languages teacher is a useful expert, 
as AS biology can be like learning another 
language and (the biology department) is now 
investigating techniques used by MFL for 
language acquisition.”

As with other schools in the NTEN 
network, Uplands Community College has 
found Lesson Study a rewarding process which 
is empowering staff, building confidence and 
improving the quality of learning and teaching.

It is, however, a very intensive process and 
needs a strong commitment from school leaders 
if it is to work successfully. In particular, 

Biology can be 
like learning another 

language and the 
biology department 
is now investigating 
techniques used in 
MFL for language 

acquisition

‘

’

LESSON STUDY   

The power of three
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school leaders need to 
ensure that:
• Sufficient time is set aside for 

teachers to meet regularly to 
reflect on observations and plan 
future lessons.

• Cover is made available so that teachers can 
observe each other’s practice.

• Teachers’ time for these activities is 
carefully protected, and other aspects of 
their workload are carefully reduced and 
monitored to ensure that they have the time 
to prioritise this work.
In some schools they have experimented 

with using video technology to record and 
then discuss lessons as part of Lesson Study 
cycles. For example, at another school running 
Lesson Study, Park Infant and Nursery School, 
they used IRIS Connect to record one of their 
lessons and then discussed it in a staff meeting 
later on. At Goxhill Primary School in North 
Lincolnshire they simply used a handheld 
video camera.

However, while video technology 
can certainly help in this process it is also 
important that members of the triad are able to 
do classroom-based co-observation during the 
process as well, as they can glean much more 
information and insight in this way even if it is 
harder to resource.

Indeed these opportunities for peer-to-peer 
observation with no Ofsted-style judgements 
are one of the key benefits of the Lesson Study 
process. 

The act of planning a lesson together 
means that there is much more trust 
between participants when it comes to 
delivering the lesson, while the focus on 
“case pupils” means that the observation 
is of the students’ work rather than the 

teacher’s practice. 
This is a very powerful professional 

model which reclaims observation as a 
developmental improvement tool and is one of 
the reasons why the National Union of Teachers 
and National College supported the pilot work 
for the NTEN.

Lesson Study is certainly not an easy process 
to implement, and it requires a very supportive 
culture, strong leadership and the support of 
other schools. Within NTEN, Lesson Study is 
complemented by a peer-to-peer CPD audit 
process, in which Uplands Community College 
also took part. 

The process has allowed Uplands to both 
evaluate their own culture, procedures and 
leadership and help other member schools to 
evaluate theirs. 

As a result of this work, the school is 
currently working to develop their approach 
to evaluating impact while building on their 
existing strengths of strong governor support 
for, and understanding of, their professional 
development priorities.

If schools are able to carefully control rapidly 
increasing teacher workloads then Lesson 
Study holds the promise to make significant 
improvements in pedagogy and outcomes. 

It is currently subject to a large-scale 
evaluation by the Education Endowment 
Foundation as well as by more than 100 

Teaching School Alliances as part of the Test 
and Learn research. SecEd

• David Weston is the chief executive of the 
Teacher Development Trust, a charity dedicated 
to helping schools develop great teaching 
through world-class professional development.

The NTEN approach to 
Lesson Study
Plan
• Plan a lesson together.
• Address each activity to a specific learning 

goal and predict how pupils will react and 
how you will assess this.

• Pick three case pupils.

Observe
• Teach the lesson with your colleagues 

observing.
• Pay particular attention to the case pupils.
• Conduct any assessment and/or interview 

during and after.

Reflect and plan
• As soon after the lesson as possible, reflect 

how each activity elicited the sought-after 
change. Were your predictions correct? 
Why?

Further information
You can find out more by visiting http://
tdtrust.org/nten/lesson-study and www.
lessonstudy.co.uk
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Continuing her series on mental health,  
Dr Stephanie Thornton discusses how teachers 
and support staff on the frontline can recognise the
warning signs of possible mental health issues

Schools are inevitably on the 
frontline when it comes to 
dealing with mental health 
issues in the young. What other 
professionals are so well placed 
to pick up a problem, or so 
much on the spot in supporting 

troubled youth?
It is a heavy responsibility, and one for 

which teachers and many school support staff 
have little training or material support. Perhaps 
provision of counsellors and other experts will 
dramatically increase across our schools one 
day, but in the meantime...

Early recognition of mental health problems 
is vital. How confident are you that you would 
be able to spot the difference between a normal, 
“everyday” adolescent angst and a genuine 
mental heath problem?

Sometimes an individual’s behaviour 
or reactions are so very aberrant, so very 
dysfunctional that it is completely obvious 
that there is something wrong. A teenager who 
is “hearing voices”, develops bizarre ideas, 

becomes paranoid, shows entirely inappropriate 
emotional reactions, has extreme mood 
swings, becomes very aggressive, confused or 

profoundly withdrawn, is plainly in real trouble 
and may well have a major mental illness 
(MMI), even a psychotic illness. The minute 
you suspect such a problem, get expert help.

Even with an MMI, the early signs can be 
subtle and elusive or even deliberately hidden 
by the sufferer, making identification hard. It’s 
worth bearing this in mind whenever you have 
concerns about an individual. And in the case 
of lesser mental health problems (which can 
nonetheless be serious and need a response), 
diagnosis can often be a tricky business.

For a start, the borderline between normality 
and abnormality is fuzzy. There is no clinical 
definition of psychological normality. We tend 
to accept as “normal” the kind of behaviour 
that is not too far from the average. But how far 
from the average is too far?

For example, is that exceptionally, raucously 
extravert individual just very high spirited – or 
manic (potentially a sign of MMI)? Is that 
timid, painfully shy teenager just lacking in 
confidence – or on the verge of a debilitating 
social anxiety disorder? Even experts can 
disagree over exactly where you draw the line 
in diagnosing mental illness.

How is the poor teacher to manage, faced 
with the tricky task of deciding whether an 
individual has a mental health problem or not? 
The problem in the classroom may be further 
compounded by the many different cultures 
from which our students come: to use an 
oversimplified example, believing in magical 
powers may be normal in one culture, but a sign 
of hallucinatory thinking in another.

Vigilance
The first advice is to be vigilant: mental health 
problems are far more common in the teenage 
years than we generally suppose. A mind-
set that monitors the emotional wellbeing of 
students is a strong foundation for spotting 
problems as they arise.

Look out not only for the more obvious 
signs of an MMI, but for the subtler signs of 
milder mental health problems: a change in 
behaviour, something out of the ordinary that 
looks less adjusted than what was typical for 
that individual before (a lively individual who 
becomes withdrawn, for example, or a balanced 
individual who becomes angry and aggressive).

And of course, look for signs of distress or 
depression, poor concentration and/or social 
withdrawal. Listen for comments that may 
suggest a problem. Anything out of the ordinary 
is worth your attention.

Ask questions
When you have a concern about an individual, 
find a private moment and ask the young person 
what is going on in his or her life. Of course, 
there will always be teenagers who rebuff such 
an advance (though you may be able to identify 
someone else they would talk to).

But surprisingly often adolescents in distress 
will be relieved to have a chance to talk. Real 
psychological distress can be an isolating, lonely 
experience, and is all too often ignored, written 
off as “normal teenage angst”.

Take it slowly
Any counsellor knows that the real issue is 
unlikely to be the first thing the young person 
produces. That first thing is a test piece – 
something less sensitive than the heart of the 
matter, produced to test how well you will listen, 
how sympathetic you are. A very common 
mistake is to leap in, assuming that the first 
problem proffered is the problem and focusing 
on solving that. You’ve failed the listener test and 
the real issue is unlikely to ever emerge.

Take the problem seriously
No matter how it seems to you, it is real to 
the individual. Offering solutions is a tricky 
business; better by far to support (empower) the 
individual in finding their own solutions than 
to rush in with a fix, which can seem either 
disrespectful or disempowering.

Encourage practical solutions
Many mental health problems are triggered 
by life circumstances. Empowering the young 
to find ways to manage the situation or their 
reactions to it better, rather than sinking into 
depression/becoming aggressive (and so forth) 
may nip things in the bud.

Be alert to the possibility of a mental health 
problem that needs more than the solution 
to a practical problem. This can be a tricky 
distinction to draw. For example, many normal 
teenagers are shy and insecure – but the worries 
they report are very similar to those reported by 
individuals sliding into a serious social anxiety 
disorder.

Often, the difference between “normal” and 
not is just a matter of degree of distress, and 
degree of malleability of the problem. Normal 
shyness, for instance, should not be disabling, 
and should be possible to overcome by learning 
effective social strategies. A social anxiety 
disorder is much more disabling, and much 
harder to change.

Trust your instincts
As a society we have rather lost confidence 
in our own intuitive reactions. But if your gut 
feeling is that something is wrong with one of 
your pupils, then it very well might be. It is 
better by far to be oversensitive to a possible 
problem than to miss it. If you suspect that there 
is a problem, it is time to get help.

Alert whoever is responsible for student 

Spotting the signs...

A very common 
mistake is to leap 
in, assuming that 
the first problem 
proffered is the 

problem and focusing 
on solving that. 

You’ve failed the 
listener test and the 
real issue is unlikely 

to ever emerge
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Spotting the signs...
welfare in your school early on. Consider with 
your colleagues whether you should involve the 
family too. Good families may be the best support 
for troubled teenagers; sadly, not all families are 
supportive (and some are the problem). And 
there is a tricky tightrope to walk in respecting a 
teenager’s confidences when involving parents. 
Trust is vital, if one is to help. It’s easily lost and 
hard to regain.

Get expert advice
If you are seriously worried that a teenager is 
in trouble, spiralling down, or likely to be a 
danger to themselves or others, it is urgent to 
get appropriate expert help from the health 
services as soon as possible.

There are also a variety of resources 
that may be useful in recognising when 
problems are serious, and in providing 
practical tips for supporting troubled 
teenagers.

For example, the charity Young 
Minds has a helpline offering advice 
and support (see further information 
for all links). This helpline is 
advertised as a helpline for worried 
parents, but enquiries reveal that in 
fact, many teachers also use it. Their 
website has useful information about 
specific kinds of problem.

Another very useful resource set up 
in 2014 is MindEd. This website offers 
expert advice on assessing a wide 
range of mental health problems 
in the young, and a wealth of 
e-learning sessions on mental 
health issues. It is designed 
for all and is free to use. 
And the Royal College of 
Psychiatrists has helpful 
online factsheets too.
 SecEd

• Dr Stephanie Thornton is a 
chartered psychologist and former 
lecturer in psychology and child 
development.

Further information
• YoungMinds: www.youngminds.

org.uk and the telephone helpline 
is 0808 8025544 (Mondays to 
Fridays, 9:30am to 4pm).

• MindEd: www.minded.org.uk
• Royal College of Psychiatrists’ 

factsheets: www.rcpsych.ac.uk/
healthadvice.aspx

Mental health
In this on-going series, expert Dr 
Stephanie Thornton is tackling a range 
of mental health issues, offering practical 
advice to school staff and leaders. This 
is the second article. To see the articles as 
they publish and for all SecEd’s mental health 
advice and guidance content, visit www.sec-ed.
co.uk/ article-search/tags/mentalhealth
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L
oaded with a critically 
scrutinised moral purpose and 
a licence to close schools, Her 
Majesty’s Inspectorate (code 
name: Ofsted) is charged with 
the task of holding schools to 
account, so that they help all 

students to succeed – including those eligible for 
the Pupil Premium. 

As the world heads to the cinema for another 
007 mission, I thought it wise to share my own 
mission – to rid the world of the villainous 
attainment gap – and the lessons I learned while 
attempting to complete it.

During my first year of the Future Leaders 
leadership development programme, I focused on 
key stage 3 transition and progress. As I entered 
my second year I knew that, for my professional 
development, I needed exposure to forensic data 
analysis at a whole-school level.

More importantly, my school leadership 
team had realised that we needed to focus more 
specifically on the needs of the 53 per cent of our 
students eligible for Pupil Premium, and address 
serious areas of weakness in our provision for our 
most disadvantaged students.

The school had seen the attainment gap at 
GCSE (five A* to C measure) widen over recent 
years and this caused significant concern. A recent 
inspection triggered the urgent need for a review 
of the use of Pupil Premium funding.

Sean Connery is quoted as having said: “There 
is nothing like a challenge to bring out the very 
best in people.” This is certainly my experience 
of using Pupil Premium funding to close the gap.

Here are the principles that guided me as 
I worked out the challenges facing our Pupil 
Premium students, and how we could overcome 
them within a limited budget.

Principle 1: They only live once
It is all about the children and their outcomes. 
Everything we do as school leaders must be 
focused on helping our students to have the 
best possible life chances. It sounds simple, but 
keeping this in mind is vital when faced with the 
challenges presented by the quest to close the gap.

Principle 2: Not just for your eyes only...
I knew from my Future Leaders training that, 
unlike James Bond, a school leader can’t go 
it alone. If I was to improve the outcomes 

of our Pupil Premium students I would need 
the wisdom of M (the leadership team); the 
gadgets of Q (the data team); some charm with 
Moneypenny (the budget holders); and support 
from other field agents (all teachers and support 
staff).

A key way that I got staff on board was 
through creating case studies of a random 
sample of our Pupil Premium students. It is 
easy to become bogged down in free school 
meal data, the marginal ways in which gaps are 
narrowing and expanding across different areas 
of the secondary school. The children get lost 
behind these constantly changing numbers.

We interviewed each student in order to 
understand the challenges facing them from 
their point of view, and to learn about their 
aspirations for the future. The case studies 
included:
• Their barriers to learning.
• The provision that was in place for them.
• What additional provision was needed.
• A projected cost for this necessary provision.
• Links to the Education Endowment 

Foundation’s (EEF) Teaching and Learning 
Toolkit.
The toolkit acts as a live summary of 

educational research, including the latest 
resources available to improve the attainment of 
disadvantaged students. It gave staff immediate 
access to a wealth of ideas that had a proven 
track record, without requiring them to read 
large volumes of research. Linking the research 
back to individual students helped to show staff 
the potential impact of improving practice and 
providing these students with the resources they 
needed. 

Establishing these case studies as a starting 
point set the parameters to allow us to show 
evidence of impact on our students further 
down the line, both for our own records and to 
show to inspectors.

Principle 3: Show me the  
money (penny)
Once we had completed these case studies 
we knew what provision was needed – now 
we needed to put it in place. While the school 
received a significant amount of funding for 
its Pupil Premium students, this funding had 
already been allocated to a host of interventions 
that were not those I had identified as necessary.

Inspired by the release of the latest James Bond film, 
Sean Harris discusses the 007-themed principles that 
have driven his work to close the attainment gap and 
deliver effective Pupil Premium outcomes

I looked at all Pupil Premium students in year 
11, and worked out what we were providing for 
each of these students and how much it cost. We 
were then able to identify where Pupil Premium 
money was going, following it right down to 
individuals. This meant that we could determine 
the impact of our current interventions – and 
decide which to keep. 

This evaluation will help the school to 
allocate funding in future years, so that we 
stand up to scrutiny and – more importantly – 
do the best we can by our most disadvantaged 
students.

For example, one department leader showed 
how using Pupil Premium funding to purchase 
taxi transport to and from revision sessions 
allowed some students to attend, where 
previously limited access to money and public 
transport had presented a barrier. As a school 
we were able to show that allocating Pupil 
Premium funding to the salaries of support 
and careers advisory staff helped to boost the 
attendance and aspirations of some of our 
students. 

Other spending was found to have limited 
impact, or impact that was hard to measure. For 
example, the purchase of wholesale revision 
resources allowed all students to have access to 
revision literature, but this was not personalised 
or targeted and some students admitted to not 
using these resources. 

We were able to divert funding from these 
less-effective measures towards new, necessary 
interventions, including:
• The use of an external agency, recommended 

by the PiXL and Future Leaders networks, 
to deliver maths GCSE interventions during 
academic holidays. 

• The same agency delivered additional 
qualifications to some of our disadvantaged 
students in order to ensure that they left us 
with a good number of GCSE qualifications. 
These included film studies and the 
European Computing Driving Licence.

• Some of our departments offered 
intensive-study sessions for students 
during academic holidays, and provided 
incentives to encourage students to attend. 
One department witnessed almost 100 per 
cent of year 11 students attend on a Bank 
Holiday by offering free pizza.

• One-to-one mentoring for some of our 
disadvantaged students in partnership with 
their parents. 

• “Welcome to Year 11” evenings to help 
parents to build healthy study patterns into 
the home environment.

• Allocating a member of the senior 
leadership team to champion the needs 
of Pupil Premium students and track 
their progress with the deputy head and 
curriculum leaders.

On Her Majesty’s  
(not so) Secret Service
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Premium funding to the salaries of support 
and careers advisory staff helped to boost the 
attendance and aspirations of some of our 
students. 

Other spending was found to have limited 
impact, or impact that was hard to measure. For 
example, the purchase of wholesale revision 
resources allowed all students to have access to 
revision literature, but this was not personalised 
or targeted and some students admitted to not 
using these resources. 

We were able to divert funding from these 
less-effective measures towards new, necessary 
interventions, including:
• The use of an external agency, recommended 

by the PiXL and Future Leaders networks, 
to deliver maths GCSE interventions during 
academic holidays. 

• The same agency delivered additional 
qualifications to some of our disadvantaged 
students in order to ensure that they left us 
with a good number of GCSE qualifications. 
These included film studies and the 
European Computing Driving Licence.

• Some of our departments offered 
intensive-study sessions for students 
during academic holidays, and provided 
incentives to encourage students to attend. 
One department witnessed almost 100 per 
cent of year 11 students attend on a Bank 
Holiday by offering free pizza.

• One-to-one mentoring for some of our 
disadvantaged students in partnership with 
their parents. 

• “Welcome to Year 11” evenings to help 
parents to build healthy study patterns into 
the home environment.

• Allocating a member of the senior 
leadership team to champion the needs 
of Pupil Premium students and track 
their progress with the deputy head and 
curriculum leaders.

On Her Majesty’s  
(not so) Secret Service
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Principal 4: Do you expect me to talk?
James Bond “villains” get a bad rap; sometimes 
exposure to external scrutiny is necessary. Don’t 
wait for the difficult meeting with HMI, invite a 
Pupil Premium reviewer to come and conduct a 
thorough review of your use of Pupil Premium 
funding and provision, and it will improve both 
your readiness and your school’s practice. 

As a school, we volunteered for an HMI 
panel review around our use of Pupil Premium 
funding in front of other headteachers from 
across the North East of England. This helped 
prepare us for more formal scrutiny later, 
particularly encouraging us to be more forensic 
in our use of data around Pupil Premium 
students. 

We introduced a Pupil Premium data review 
twice a year to ensure that staff were reporting 
regularly on attainment gaps in their subjects, 
and were requesting any additional provision 
that was necessary. After this, we hosted regular 
meetings with an identified Pupil Premium 
link on the governing body to maintain our 
readiness.

Principle 5: The name’s PiXL 
PiXL was vital in allowing us to achieve the 
rigorous approach to data that is necessary 
to improve the achievement of a particular 
section of students. They provide a host of 
gadgets (of the non-007 variety) to diagnose 
educational gaps in classrooms; challenge 
schools to provide interventions for students 
that need to achieve more; and test whether 
these interventions work. PiXL helped us in a 
number of ways:
• We used their Personal Learning Checklists 

to help some of our staff to identify the needs 
of their students, and put in place necessary 
interventions. PiXL calls this “diagnosis and 
therapy”. This was a significant improvement 
on previous years, when interventions had 
generally been applied across year groups, 
without the targeting that makes them most 
effective. 

• PiXL challenged us to look outside our 
school for useful interventions, and we 
identified a wealth of external courses that 
allowed our students to secure additional 
qualifications that helped them to leave year 
11 with better prospects. We used PiXL’s 
Walking Talking mocks to simulate real 
exams for our students, improving their 
resilience when it came to exam time.

• Sharing ideas among the PiXL network 
and meeting like-minded schools helped us 
to think more creatively about the ways in 
which we raised aspiration and achievement 
among our Pupil Premium students.

Impact: Tomorrow never dies
This was the first year in which our attainment 
gap narrowed, reducing from a 32 percentage 
point difference to 25 percentage points. 
The number of Pupil Premium students 
achieving expected progress in English 
rose from 42 to 55 per cent. A further  
16 per cent of Pupil Premium students made 
better than expected progress in both English and 
maths – and all this in a year when the school 
as a whole achieved its best ever GCSE results.

Various sources of scrutiny, including a 
Pupil Premium review commissioned by HMI 
and the Regional Schools Commissioner, found 

that we are now aware of the needs of Pupil 
Premium students and the actions that must be 
taken to close the attainment gap. 

One virtual headteacher, who visited to 
monitor one of the looked-after children at the 
school, was impressed by the ways in which 
we had linked all of our interventions to the 
Teaching and Learning Toolkit. As a result, our 
tracking template is now considered exemplary 
practice for supporting looked-after children 
and is used by other schools. 

The school has been asked by a number of 
other schools to co-facilitate informal Pupil 
Premium reviews to help share good practice of 
tracking impact. This sharing of best practice 
speaks to the Future Leaders value of “no 
islands” – when we share our knowledge and 
skills we can achieve more.

Although these are impressive outcomes, 
I’m still not satisfied. We need to keep striving 
to eradicate the gap completely – that’s the 
mission I’ve been charged with by Future 

Leaders, and unlike James Bond, I can’t 
dispatch it in a 120-minute film.  SecEd

• Sean Harris is now assistant headteacher at 
Norham High School in Newcastle upon Tyne, 
although this article is based on work at his 
previous school. If you are shaken or stirred by 
this article or would like further information 
about the interventions discussed, contact sean.
harris1@ntlp.org.uk

Further information
• Future Leaders is a leadership development 

programme for aspiring headteachers of 
challenging schools. It offers a residency year 
in a challenging school, personalised coaching 
and peer-support. Visit www.future-leaders.
org.uk

• Teaching and Learning Toolkit, Education 
Endowment Foundation/Sutton Trust: https://
educationendowmentfoundation.org.uk/toolkit/

• PixL: www.pixl.org.uk/
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How to break down the cycle 
of underachievement by 
pupils from disadvantaged 
backgrounds and narrow the 
achievement gap has been 
an issue of debate for years. 
However, with the Pupil 

Premium funding came an element of accountability 
and an expectation that schools will use the money 
effectively to achieve the best outcomes possible 
for those most in need. But, with limited time and 
resources, how can schools be sure that a certain 
strategy or approach will work?

The National Foundation for Educational 
Research (NFER) has published a research 
report entitled Supporting the Attainment of 
Disadvantaged Pupils: Articulating success and 
good practice. 

Commissioned by the Department for 
Education last year, the report found that schools 
had adopted an average of 18 different methods of 
trying to narrow this gap. It also identified common 
ground between schools on what strategies are 
effective, and highlights the experiences of the 
more successful schools.

Effective strategies
The report draws on the responses to a questionnaire 
sent out to school leaders about the strategies they 
have used. The most commonly used strategies 
were also viewed as the most effective and included:
• Paired or group teaching.

• Improving feedback between teachers and 
pupils.

• One-to-one tuition.
• Initiatives introduced earlier, allowing them to 

bed in to the ethos of the school.
Compared with less successful schools, more 

successful schools had introduced their most 
effective strategy earlier. More and less successful 
schools also differed in their implementation of 
similar strategies.

For example, when it came to small group 
teaching, one more successful school took pupils 
of similar ability out of non-core subjects for 
additional support. This contrasted with a less 
successful school which removed pupils from 
English lessons to use an online tool, supervised 
by teaching assistants who had no specific training.

Furthermore, as part of their feedback to pupils, 
the more successful schools had implemented 
detailed consistent marking schemes to recognise 
pupils’ achievements and identify the next steps in 
their learning and time was set aside specifically 
for discussion between the pupil and teacher. The 
researchers found that the more successful schools 
emphasised teaching and learning alongside 
emotional and social support, too. They also had 
highly effective assessment for learning systems 
which were straightforward to administer, provided 
clear feedback for pupils and contributed to each 
pupil’s tracking and monitoring. 

Tailoring strategies by responding to the 
needs of pupils was another characteristic of 
more successful schools. The study found that 
these schools “had adapted interventions or 
developed new ones based on their experience 
and understanding of what they were trying to 
achieve”. It continues: “Their adaptations and 
developments were based on clear use of evidence, 
direct experience and observations of the initiative 
in practice. Less successful schools were more 
likely to be using ‘off the shelf’ interventions and 
less likely to be deviating from the prescribed 
approach.”

The effectiveness of approaches used by 
different schools was not, therefore, simply a 
matter of implementing targeted strategies but 
relied on them being “embedded in a whole-school 
ethos of aspiration and attainment”.

The seven building blocks
Crucially, the study identified seven “building 
blocks” that are common in schools that have 
achieved more success in raising standards among 
disadvantaged pupils. The first is a whole-school 
ethos of attainment for all, which meant the 
avoidance of stereotyping disadvantaged pupils 
as having less potential to succeed or as having 
similar barriers in the way of learning. 

The head of one less successful school said: 
“Whatever we throw at these disadvantaged 

Drawing on the work of 
more than 1,300 schools, 
new research into the 
Pupil Premium has 
identified the common 
successful strategies and 
the key ‘building blocks’ 
for their implementation. 
Dorothy Lepkowska 
reports

The building blocks 
of Pupil Premium 
success
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approach.”
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different schools was not, therefore, simply a 
matter of implementing targeted strategies but 
relied on them being “embedded in a whole-school 
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ethos of attainment for all, which meant the 
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children, some of them are still struggling to make 
that progress. They just haven’t got it. That sounds 
awful, but it’s a fact of life. So we don’t throw 
loads at these children. They make the progress 
that I think they are capable of.”

The leader of a more successful school, 
however, said: “When I am talking about our 
disadvantaged students I am absolutely determined 
that I see each of them as an individual rather than 
generalising them and moulding them together.”

The second building block is a clear 
strategy relating to behaviour and attendance, 
incorporating strong pastoral care in the form 
of social and emotional support and a quick 
response to non-attendance, as well as working 
closely with families. 

The report found that “the features associated 
with less successful schools offer some potential 
insight into opportunities to improve outcomes for 
disadvantaged pupils: in particular, the finding that 
higher levels of pupil absence were associated with 
poorer outcomes for disadvantaged pupils in both 
primary and secondary schools”. 

More successful schools had designated staff to 
offer pastoral support and had employed strategies 
to ensure children attended school – such as 
calling home in the event of an absence, funding or 
sending out transport, and working with families, 
often in the home, to address the barriers they face 
in getting their children to school. 

They also understood the link 
between behaviour and absence and 
emotional support, and had put extensive 
social and emotional support strategies  
in place including strong links with local mental 
health services.

Another building block is a commitment 
to high-quality teaching for all alongside 
consistently high standards and expectations of 
teachers and pupils, monitoring performance and 
sharing best practice in the school. 

In the more successful schools, staff were 
able to meet the learning needs of individual 
pupils, which required them to know every 
child’s challenges and interests, and to look 
closely at ways of supporting them to achieve 
their very best. 

Rather than bolt-on strategies and activities 
outside school hours, in some more successful 
schools, pupils had bespoke timetables based 
on their needs. Children with specific learning 
needs were given the appropriate support, which 
might include group support for pupils with 
similar needs.

The effective deployment of teaching staff 
is seen as vital in raising standards among 
disadvantaged pupils, with the best teachers 
working with those who need most support, 
and using teaching assistants to support pupils’ 
learning. 

Appropriate training is deemed vital by the more 
successful schools, many of whom had trained a 
teaching assistant in pedagogy so they understood 
the drivers for educational practice, how to provide 
quality questioning and give appropriate feedback. 

One school leader said: “Before, teaching 
assistants would simply follow around students on 
the SEN register from lesson to lesson. They were 
as transient as the students. What we did instead 
was we made every teaching assistant a subject-
specific teaching assistant, so they only worked 
within one subject. They became deployed by the 
subject leaders and had high-level knowledge.”

Effective use of data by staff and responding to 
evidence is a hallmark of more successful schools 
too and enabled teachers to identify individual 
children’s needs, review progress regularly and 
swiftly address underperformance. Such schools 
were those with manageable assessment for 
learning systems, allowing teachers to give pupils 
clear feedback. Where schools used evidence to 
support their strategies they were able to make 
effective decisions about what worked best. 

Successful schools monitored children regularly 
and scrutinised their progress. They also scrutinised 
the effectiveness of their strategies.

Finally, the most effective schools benefited 
from strong and clear leadership from headteachers 
who lead by example and set high aspirations. 
Senior leaders held their staff accountable, rather 
than accepting low attainment and variable 
performance. They shared their thinking and 
invested in staff training. 

The report said: “Senior leaders in more 
successful schools said that deciding to alter  
or stop strategies that were proving ineffective was 
as important as deciding to adopt them in the first 
place.”

Conclusions
Overall, the report concludes that schools are able 
to improve disadvantaged pupils’ performance and 
make a positive difference to their life chances. There 
is no single strategy that will make this difference. 
Schools need to select the strategies that work best 
for their pupils and their school’s circumstances. 

In doing so, they need to bear in mind that the 
quality of their implementation of strategies is as 
important as their choice of strategies. Even with all 
of these building blocks, implementing change and 
reaping the benefits takes time. More successful 
schools reported that it took “around three to five 
years for changes to ‘bed in’ and lead to a sustained 
change in pupils’ attainment”. SecEd

• Dorothy Lepkowska is an education writer.

Further information
To download the full NFER research paper and 
findings, visit www.nfer.ac.uk/spp
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The seven building blocks 
The NFER research identified seven 
key building blocks for Pupil Premium 
interventions. They are:
• Whole-school ethos of attainment for all
• Addressing behaviour and attendance
• High-quality teaching for all
• Meeting individual learning needs
• Deploying staff effectively
• Data-driven and responding to evidence
• Clear, responsive leadership
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For many people, their 

memories of Shakespeare at 

school will be a combination 

of blurred misery and tortured 

pentameters being wrung out 

from stilted, nervous readers. 

Unfortunately, these memories 

appear to be passed down 

from parent to child with the 

same regularity of anecdotes about Uncle Rory’s drunkenness, 

meaning that by the time students get to us, we usually have a bit 

of work to do to try and re-engage students with these works.

Akala, the founder of The Hip Hop Shakespeare Company, 

identifies that the anxiety that most students feel about 

Shakespeare is mainly aimed at the language, there’s the instant, 

“I don’t get it,” factor because “he’s not writing in proper English.” 

So how can we tackle these anxieties about Shakespeare’s 

language?

Well, Akala makes students use it. Not rocket science, I know, but 

often something that, as teachers, we tend to shy away from. He 

also makes them use it in a personal and creative way.  Again, 

nothing particularly difficult about that but definitely something that 

is often out of people’s comfort zones, whether they be student or 

teacher.

Having read quite a lot about the idea of creating tasks that fulfil 

the criteria of being both “high challenge” and “low threat,” I 

started trying to think of ways that I could get students engaging 

with Shakespeare’s language, using Shakespeare’s language 

but not feeling threatened by Shakespeare’s language within the 

classroom environment. (I would love to tell you that I harnessed 

my inner hip hop artist and performed in such a mesmerising 

way that they were all completely inspired but that would just be 

a complete fantasy!)  In reality, I found the answer while happily 

procrastinating on Twitter.  

Classic Rock
For any of you watching the landscape of Secondary English, you will know that recently it has been changing faster than a chameleon 

in a well-stocked haberdashery. And while that may be a fairly original simile, this changing landscape is anything but original. The 

methodologies, ideas, philosophies and agendas behind the English curriculum have always been fluid…but that’s a good thing! The 

English curriculum should be fluid and ever-changing because language is fluid and ever-changing and, after all, language is what we 

work with. We simply have to be as flexible and creative as the language we work with in order to get the best results, even if what we 

are working with is over 400 years old.
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About four months ago, I discovered a tweeted version of the disco 

classic ‘I Will Survive’ written in the form of a Shakespearean 

sonnet. I thought it was brilliant: ‘O how I would have bolted 

tight my door/if I had known thou’dst be returning now!’ In fact, I 

thought it was so brilliant that I shared it with my department to 

see what they thought and to see if they could do any better.  One 

of the many willing risk-takers in my team, Pete, had a go and 

emailed me back with a creation inspired by Rihanna’s ‘Umbrella.’  

As a bit of fun to get students used to using Shakespearean 

language, he then got his Year 10 students to have a go, using 

their knowledge of Shakespearean language from the text they 

were studying at the time. The lesson produced a number of 

memorable classics including this one which features a very 

familiar opening quatrain:

“Young scallion, there’s no need to feel down. 
Young gentlemen, pick yourself off the floor. 
I said, young man, ‘cause you’re in a new town 
There is no need to be sad anymore.”

Not wishing to be outdone, I took Pete’s advice (choose a decent 

song) and had a go myself turning Bon Jovi’s ‘Living on a Prayer’ 

into its sonnet form. This was actually a fairly straightforward 

process. The song was short, the lines had an ABAC rhyme 

scheme (quite literally halfway there) and the narrative was clear 

and straightforward. I was fairly pleased with the final results, 

(although a bit disappointed that I still can’t quite sing it to the 

tune.)

I then started on Meat Loaf’s ‘Bat out of Hell,’ which was an 

entirely different beast to work with altogether. With an epic 102 

lines in comparison to the somewhat paltry 26 of ‘Living on a 

Prayer,’ it was a huge amount of text to work with. It also had 

loads of great bits that I didn’t want to cut out.  But I had to.  If you 

are going to write in the cage of a strict form like a sonnet, you 

have to become almost ruthless with your language choice. 

The process of trying to extract the one key narrative thread from 

‘Bat out of Hell,’ as well as trying to cull content and choose 

language REALLY carefully, made me realise that it was actually 

forcing me to do the things I was trying to teach my Year 11s prior 

to their Literature exam. A lightbulb moment was born.

I was, at that time, trying to get students to engage with Unseen 

Poetry and trying to encourage them to ‘find the central meaning’ 

so that they could ‘fully evaluate the writer’s choice of language’ 

when they ‘only have half an hour’ to produce the essay. Now 

I teach a lot of scientists in my Year 11 class. They are bright, 

they have high targets, and they did really well in their English 

Language exam, but their ability to read poetry at the deep, 

perceptive level they needed was somewhat lacking. At that point 

in the year, I had tried everything I had done in the past and 

wasn’t getting particularly far with it. So, I thought, why not try 

something a bit different than normal? Why not try making them 

create a sonnet?

I put them into groups, got them to choose their own songs (with 

advice, guidance and a touch of musical snobbery) and then 

reminded them of the strict form of a Shakespearean sonnet. I 

showed them my finished version of ‘Living on a Prayer’ and the 

chaotic scrawl that was ‘Bat out of Hell’ in progress.   And that 

was it. After that, I left them to it and busily got on trying to make 

“I’m gonna hit the highway like a battering ram on a silver black 

phantom bike” fit into iambic pentameter and rhyme with dawn. 

The results, quite frankly, were brilliant! Not only did they produce 

some absolutely fantastic sonnets, they were also completely 

engaged. All of them! My usual creative writers were battling with 

word choice, trying to ensure that they were choosing words that 

were nuanced enough to convey the meaning of an entire verse 

in a single line while forcing them to write concisely and precisely 

within the rigid form of a sonnet. They were discussing their word 

choice in detail, arguing over which word was better, evaluating 

the impact on the listener of their decisions.

Classic Rock
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As for my scientists, they were calculating, counting, debating 

each and every syllable choice, reading their lines aloud again 

and again to see where the emphasis fell and whether it was 

equating to their original song. For them, the strict form of a 

sonnet offered a kind of mathematical perfection rarely found 

in English. By taking the initial imaginative stimulus out of their 

hands meant that they were suddenly free to be creative; the 

task was turning them into poets without them even realising 

and, in the process, they suddenly had a greater understanding 

of the intentions of a poet. I cannot overemphasise the joy I 

felt when I listened to one group asking questions like “Do 

you think if we change the word ‘pariah’ it’ll make the narrator 

appear less sympathetic?” Suddenly, they too were thinking in a 

perceptive and insightful way about language in poetry and, more 

importantly, in a way that they hadn’t before. 

The following week, after all the fun of sonnet writing was over, I 

got the students to look at ‘Dream Land’ by Christina Rossetti, a 

challenging poem that could potentially come up as the unseen 

poem in their exam. (The odds are very slim but I can hope!)  

After putting them in groups, I set them the task of writing an 

essay style response to the poem with very little input from me 

to see whether or not the quality of their analytical writing had 

improved as a result of writing their sonnets.

I will leave you with a ‘before and after’ extract from one group 

and a particularly nice snippet from another and let you judge for 

yourself.

BEFORE 
‘Agard also creates a dismissive tone and a point of view which shows him to not care. Agard uses “just a piece of cloth,” this shows 

that Agard does not see the importance of the flag. This creates a view of pointlessness. Furthermore, Agard uses “just a piece of cloth” 

to show that the flag is not special and to emphasise that he does not care about the flag but also that he is not interested.’

AFTER 
‘This poem also represents a heavenly dream in the first stanza and takes the reader’s ideas of death and pain and replaces it with 

religious and dreamy connotations. The first sign we get of this is when Rosetti mentions that the narrator sleeps a “charmed sleep,” 

which tells the reader that it is a wanted and pleasant time asleep and suggests that there is something blessed and lucky about this 

death. This impression is reinforced two verses below as it starts to show the connotations of religion “led by a single star” which 

reminds the reader of Jesus’ birth as the wise men followed the star, building on the idea that there is some heavenly about this journey.’

SNIPPET 
‘Rosetti presents this sense of sadness in the first line of the poem with the quotation “rivers weep”, which is effective in presenting the 

sadness as it personifies the river and gives it emotions. This technique reinforces the strength of the sadness as it is felt by a part of the 

environment not just the speaker. Rosetti’s choice of the word “weep” effectively conveys the speaker’s emotions as it is an action often 

associated with the crying at a funeral or of being unable to stop or control tears without being in torrents. As well as this, Rosetti later 

in the poem describes a Nightingale that “sadly sings”. This is powerful as nightingales often symbolise sad and soulful moments by 

singing their light melodies. The nightingale’s song itself is already associated as one of sad and low tones so by Rosetti emphasising 

that it was done “sadly” makes this sense of nature’s sadness even more apparent to the reader.’

Classic Rock
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YMCA
Young scallion, there’s no need to feel down.

Young gentlemen, pick yourself off the floor.

I said, young man, ‘cause you’re in a new town

There is no need to be sad anymore.

Young gentlemen, there’s a place you can go.

Young gentlemen, when you’re on your last dime.

You can stay there, and I’m sure you will know

Many ways to have an excellent time.

It’s fun to stay at the young men’s hostel

They have it all to entertain you men,

Enjoy your time and stay at our hostel

You will find company with all the men...

And when you leave there’s one thing you will say,

It’s fun to stay at the Y.M.C.A.

Year 10 Student

Umbrella
You own my heart, we’ll ne’er be worlds apart

The sight of you in print: you’re still my sun

That’s when you need me there; I can but start

Baby, ‘cause in the dark, cars you see none.

My heart is yours, my love, my love is true

When sun shines down ‘pon us, we’ll shine together

Companion? Yes -  I’ll always be for you

I’ve said and always say I’m here forever.

Took oaths which I’ma stick out ‘til the end

Now rain it pours and pours more so than e’er

My darling know that we’ll always be friends

Stand by my side beneath my umbrella 

I’ll keep you dry, so dry, ‘neath my umbrella

We’ll float up high so high ‘neath my umbrella.

Pete Myson

Living on a Prayer
Tommy once did toil upon the shipyard

But his guild no longer hauls the cargo,

And so ‘twould seem that Fortune has turned hard

And life has turned to nought but strife and woe.

Though his wife, for love, all through the day strives,

Despite the drudg’ry, still she says, ‘Hold on,

Though’t makes no diff’rence what comes of our lives,

Love is but enough to keep us both strong.’

The broker hath tak’n hold of Tommy’s lute,

Gina weeps its loss, cries ‘Let’s run away.’

It once did talk so tough yet now ‘tis mute

And still Tom whispers, ‘Darling, ‘tis okay.

On life’s journey we are but halfway there,

With our love we can live but on a prayer.’  

Rebecca White

Bat out of Hell
Th’air is thick with evil and deadly men.

Alarums ring as the young foam with heat.

All is stunted, lost, nought grows in this fen.

This earthen hole rots ‘neath my damnéd feet.

My phantom steed of silver and black roars;

I ride faster than a man has e’er rode.

For my soul’s ripe for ‘scape, my skin is raw,

I must get out afore the cock has crowed.

But my mind’s filled with only thoughts of you,

Of your beauty, your virtue, grace and light

And the sudden turn’s lance is swift and true;

I’m left torn, twisted midst my burning bike.

And somewhere I hear them sounding a knell

My heart breaks free like a bat out of Hell!

Rebecca White

Tis War Sonnet
Alert thy people both good and evil,

Warriors fight whilst some die for their cause,

Thou art thy victim, thou art civil,

Thou aren’t in a battle, thou art in war,

 

Alert thy prophet both liar, honest,

Nay pariah nor messiah no more,

Thou leader and victor both art modest,

Thou aren’t in a battle, thou art in war,

 

Thy moment of truth, thy moment to lie,

The moment of life, of death and to fight,

To the edge of the Earth, we all shall die,

Both those to the left and those to the right,

 

Thou aren’t in a battle, thou art in war,

Thou wins the battle, thou ne’er wins the war.

 

 Alex, Ollie, Jack and Martin – Year 11

Sonnets to use:
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Classic Rock
Shatter Me
Shine a light frozen by the fear in me

Make me feel life shatter me from the line

Scared of changing I’m spinning endlessly

If only the clockwork spoke I’d be fine

If I break the glass then I’ll have to fly

The world is spinning but never in time

I’m scared of changing I’m too scared to die

There is no one to hear me when I chime

Magnet and spring, spiral into unknown

Shatter me, somebody make me feel alive

I see stars on a mirror on thy throne

No one will catch me if I take the dive

Forever tired mechanical heart

Why, let us bring your beats back to the start

Zoe and Brook

‘Youth’ 
Shadows settle ere’ the place, where you’re not

Minds baffled by thou perfect waste of time

Still breathing through corrupted lungs – it’s hot

The fires that we set still burn and climb.

We the reckless youth chase future visions

Forsake thou death of those whom reveal the truth.

Thou still bleeding hath but one decision

Trample thine pure heart with thine tarnished hoof.

Thou silhouette is but a lifeless face

Alarm bells sounding in my head – thou gone

Is sweet eyes with broken tears in your place

That distract hearts from fires that still shone.

Twas sleep you caused forever in the night

My love, the reckless youth are taking flight.

Becky, Olivia and Becca 
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Shaping the future of CPD 2016 report:

Tim Mathews - Oriel High School

Recruit, 
Train, 
Develop,
Retain.

Download the full report: www.irisconnect.co.uk/shapingcpd

0333 1362 484  |  www.irisconnect.co.uk  |  info@irisconnect.co.uk

We are not going to 
get better outcomes if 
we don’t have better 
teachers, so let’s just 
invest in them.

This report provides recommendations for 
schools, system leaders and policy makers 
following the 2016 #ShapingCPD conference. 

Classic Rock
I survey the lack of humanity,

In a dying world, what have you become.

The world falls in love with insanity,

I’m the dark messiah, the vengeful one.

 

The rabid media playing their role,

This world is too depraved for when you die.

Only too eager to sell all their souls,

You could not be saved then you will know why.

Sleep ever so soundly in bed tonight,

As teeming masses have been terrorised.

Judgement falls upon you at the first light,

And is reaping profits from your demise.

 

You will hear the innocent voices scream.

No forgiveness for all that you have seen.

 

Lewis Fleming & Jay Richards

 

 

I survey the lack of humanity,

In a dying world, what hath thou become.

The world falls in love with insanity,

I’m the dark messiah, the vengeful one.

 

The rabid media playing their role,

This world is too depraved for when thou dies.

Only too eager to sell all thy souls,

Thou could not be saved then thou will know why.

Sleep ev’ so soundly in thy bed tonight,

As teeming masses hath been terrorised.

Judgement falls upon thou at the first light,

And is reaping profits from thy demise.

 

thou wilt hear the innocent voices scream.

No forgiveness for all that thou hath seen.

 

Lewis Fleming & Jay Richards
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Outstanding language learning

EducatED What is Bedrock 
Vocabulary?
AL Bedrock Vocabulary is an online tool 
that teaches students the sort of vocabulary 
that they need to succeed in school. 
Our programme allows students to learn 
new language independently and allows 
teachers to effectively track their students’ 
progress. The content is split into lessons, in 
which new words are contextualised within 
a range of texts. Students are exposed 
to new words several times, through our 
interactive and engaging activities. They 
then demonstrate their learning through a 
range of quizzes.

What’s the benefit of teaching 
vocabulary?
Research has shown that there is a strong 
link between the size of a student’s 
vocabulary and their academic attainment. 
Having worked as English teachers 
ourselves, we believe that vocabulary 
instruction in schools is neither frequent nor 
systematic. 
Research also suggests that a child’s social 
and economic background has a massive 
impact on their vocabulary. We want all 
students, no matter what their background, 
to be able to learn the language they need 
to succeed academically. 
Bedrock Vocabulary is our solution.

What research underpins Bedrock 
Vocabulary?
As mentioned above, we were shocked by 
the impact a child’s background can have 
on their language. Betty Hart and Todd 
Risley (1995) suggest that by the time a child 
from a ‘welfare family’ has reached 4 years 
of age, they have accumulated experience 
with 30 million fewer words than a child of 
the same age from a ‘professional’ family. 
The content and structure of our 

Is Bedrock Vocabulary primarily an 
intervention strategy? Or can all 
students access it?
Whilst low levels of literacy are often a key 
factor in academic under achievement, we 
believe that all students should be explicitly 
taught new language. We believe access 
to a wide range of vocabulary is crucial in 
narrowing attainment gaps, for those who 
have weaker literacy skills, but also for the 
whole cohort. 
When schools sign up to Bedrock 
Vocabulary, their students take our Alpha 
Test. If they do really well, they will start on 
more advanced content. If they struggle in 
the Alpha Test, we will suggest they start 
from the beginning of our programme.

programme is based around research 
conducted by Isabel Beck (2003) and Robert 
Marzano’s work (2004, 2009).

BEDROCK VOCABULARY
AARON LEARY, FOUNDER, TALKS ABOUT AN INNOVATIVE, EVIDENCE-BASED 

PROGRAMME TO IMPROVE LEARNERS’ LITERACY SKILLS

VISIT: BEDROCKLEARNING.ORG    CALL: 0203 290 0265   EMAIL: HELLO@BEDROCKLEARNING.ORG

Balancing intervention and independence

Do you teach a student to learn independently, or to pass the required assessments they are subjected to, or both? It might 
seem like a silly question, especially since independent thought and learning seem to be at the very centre of our society, 
to the extent that they are easy to take for granted. But often teachers are forced into making a decision between a very 
prescriptive form of teaching, simply ticking off curriculum check-boxes, and letting students learn for themselves, even in 
a very limited sense. Writing in the Times Educational Supplement, Dr. Mary Bousted, General Secretary of the Association 
of Teachers and Lecturers (ATL) warned that “all the responsibility for pupil progress and achievement is put at the teacher’s 
door”, leading teachers to excessively mark work and develop unnecessarily in-depth lesson plans - there’s simply no 
space for students to learn through independence in today’s schools, in Bousted’s experience.

Of course, this situation is not beneficial for either teacher 
or pupil. Pupils do not become independent learners - a 
skill that is certainly longer lasting that GCSE grades, and 
prepares them for further education and adult life - and 
teachers end up working far more than is necessary, and 
taking much more responsibility than they should be 
required to. In the long run, this only adds to the climate 
that is currently producing a teacher recruitment crisis, while 
leading others to leave the profession at record rates. The 
key question must be, then, how to achieve that ‘both’: a 
hands-on approach to teaching that fulfills the necessary 
requirements and meets targets, while also allowing pupils 
to take some control over their own learning within the 
correct framework.

One important aspect of this is routine or regularity: pupils 
need to be allowed to develop a habit of independent 
learning through a consistent work scheme that encourages 
this, and to begin this process pupils must feel engaged. 
Indeed, engagement, routine and independence work 
together as a coherent whole, as studies consistently 
suggest that the most engaged students are those in 
environments that encourage independent and autonomous 
work and learning. This in turn encourages confidence and 

creativity in students, in a way that cannot be artificially 
forced upon them. Of course, as great as this all sounds 
it can all be very difficult to achieve, particularly in large 
classrooms, and within the boundaries of both the national 
curriculum and accountability measures, including, as of 
September 2016, Progress 8.

At SAM Learning this tension is one we believe good 
educational technology can help overcome. On the one 
hand, SAM is designed to give teachers a more thorough 
grasp of student performance, with a comprehensive 
reporting suite allowing the easy development of targeted 
intervention plans, while removing the necessity of devising, 
setting and marking homework. On the other, SAM is a 
pupils’ own domain, enabling them to move beyond what 
they already know and work towards mastery of their 
topics or subjects, encouraging engagement in students by 
allowing them to practice areas of weakness - repeatedly 
if required - while achieving visible progress, essentially to 
achieving engagement and confidence both in and out of 
the classroom.
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Outstanding language learning

EducatED What is Bedrock 
Vocabulary?
AL Bedrock Vocabulary is an online tool 
that teaches students the sort of vocabulary 
that they need to succeed in school. 
Our programme allows students to learn 
new language independently and allows 
teachers to effectively track their students’ 
progress. The content is split into lessons, in 
which new words are contextualised within 
a range of texts. Students are exposed 
to new words several times, through our 
interactive and engaging activities. They 
then demonstrate their learning through a 
range of quizzes.

What’s the benefit of teaching 
vocabulary?
Research has shown that there is a strong 
link between the size of a student’s 
vocabulary and their academic attainment. 
Having worked as English teachers 
ourselves, we believe that vocabulary 
instruction in schools is neither frequent nor 
systematic. 
Research also suggests that a child’s social 
and economic background has a massive 
impact on their vocabulary. We want all 
students, no matter what their background, 
to be able to learn the language they need 
to succeed academically. 
Bedrock Vocabulary is our solution.

What research underpins Bedrock 
Vocabulary?
As mentioned above, we were shocked by 
the impact a child’s background can have 
on their language. Betty Hart and Todd 
Risley (1995) suggest that by the time a child 
from a ‘welfare family’ has reached 4 years 
of age, they have accumulated experience 
with 30 million fewer words than a child of 
the same age from a ‘professional’ family. 
The content and structure of our 

Is Bedrock Vocabulary primarily an 
intervention strategy? Or can all 
students access it?
Whilst low levels of literacy are often a key 
factor in academic under achievement, we 
believe that all students should be explicitly 
taught new language. We believe access 
to a wide range of vocabulary is crucial in 
narrowing attainment gaps, for those who 
have weaker literacy skills, but also for the 
whole cohort. 
When schools sign up to Bedrock 
Vocabulary, their students take our Alpha 
Test. If they do really well, they will start on 
more advanced content. If they struggle in 
the Alpha Test, we will suggest they start 
from the beginning of our programme.

programme is based around research 
conducted by Isabel Beck (2003) and Robert 
Marzano’s work (2004, 2009).

BEDROCK VOCABULARY
AARON LEARY, FOUNDER, TALKS ABOUT AN INNOVATIVE, EVIDENCE-BASED 

PROGRAMME TO IMPROVE LEARNERS’ LITERACY SKILLS

VISIT: BEDROCKLEARNING.ORG    CALL: 0203 290 0265   EMAIL: HELLO@BEDROCKLEARNING.ORG
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Five cornerstones of effective coaching

www.unifrog.org

The complete
destinations
platform

The complete
destinations
platform

1. Build trust
Why? To create an honest and effective 

working relationship.

How? Write a unique coaching contract with 

each coachee by asking these 3 questions:

•  What is your understanding of coaching 

and mentoring?

•  How would you like us to work together?

•  Is there anything else about our work 

together?

2. Pause your agenda
Why? Because coaching is about your 

coachee not you.

How? By consciously putting your own 

goals and expectations on hold before a 

session and by monitoring your thoughts and 

reactions throughout.

3. Switch to mentor
Why? Because the coaching approach may 

not, after all, be the most appropriate.

How? By suggesting to your coachee that a 

mentoring approach might be more effective 

and then by testing it out.

4. Use well-formed outcomes
Why? So impact and learning can be 

evaluated.

How? Make generalisations specific and 

comparatives/superlatives more detailed:

e.g.: “Improve my behaviour management” 

becomes:

“Learn 2 techniques that reduce low level 

interruptions by at least 90% within 2 weeks.”

5. Evaluate Impact
Why? To show progress and value for money/

time invested.

How? 4 way evaluation: what does the 

coachee think? What does the coach think? 

What does an honest and trusted colleague 

think? What does the data (qualitative and 

quantitative ) imply?

6.  Be guided by, but not restricted 
by a structure.

There are always more cornerstones. What 

are yours?

Mike is an ILM qualified Level 7 executive 

coach with over 20 years coaching 

experience in education and business. He 

is also a learning designer, trainer, world-

leading video coach, author of 12 books 

for teachers and runs the award-winning 

website www.thinkingclassroom.co.uk.

mike@thinkingclassroom.co.uk
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Building a sustainable approach to CPD

We know that powerful professional learning helps children succeed and teachers thrive. Effective professional 
learning has a significant impact on student achievement . Not only that, but with pressure on staff recruitment 
and retention, it becomes increasingly important to have a culture that allows for great development and 
a supportive environment that can reduce staff turnover, improve morale and reduce stress.

However, sadly, it’s easy for professional learning to become the icing 
on the cake, rather than the driver behind school improvement, as it 
should be. There are many competing, urgent pressures on schools and 
long-term, sustainable change can be hard to prioritise. Below are a few 
key ideas to consider around building a sustainable CPD programme.

1. Avoid ‘initiative fatigue’ 
Successful CPD strategies need significant time with iterative, rhythmic 
processes, where staff can implement, evaluate and refine practice over 
time. This is simply not possible when there are too many competing 
pressures. It is important that there are a few key areas that are addressed 
over time, with multiple opportunities for input, innovation and reflection.

2. Ensure you are clear on the need you are addressing 
There is an increasing focus on evaluating the impact of CPD, but 
many don’t begin to consider this until the CPD process is almost 
completed. Those engaged in professional learning should be 
clear not only on the intended benefit but also which specific pupils 
intend to benefit. Evaluation of the CPD will stem from there.

It is also crucial that as many staff as possible are engaged in 
identifying the needs and priorities for CPD. The most effective 
schools include a programme which balances clear alignment with 
school and department development plans with individual needs.

3. Consider the culture 
Time, workload, approaches to monitoring, appraisal and performance 
management can be enablers or barriers to effective CPD. Many fantastic 
initiatives are not sustained due to a lack of clarity, key organisational 
structures not being there, or even mistrust and reluctance amongst 
staff. Investing in the culture and the support and challenge is key.

Bridget Clay is the Network Programme 
Manager of the Teacher Development 
Trust. The TDT Network supports 
schools and colleges nationally to 
enable cutting edge staff development. 
Learn more at tdtrust.org
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Beyond 5A*-Cs: How schools can bypass meaningless targets and 
harness the power of Destinations Data to drive improvement. 
Alex Kelly, Director of Unifrog, discussed cutting edge developments regarding Destinations Data

Results day is always eventful. In 
most schools and colleges amongst 
the joy and occasional agony a 
relatively mundane task is also 
taking place. Results day is usually 
the best opportunity schools have to 
record where students are going on 
to. The amount of energy invested 
in this process can be darkly comic. 
I’ve witnessed some bizarre things 
occur in the name of recording 
destinations, from a Head of Year 
trying to catch a Year 13 on results 
day who’d scaled a fence to avoid 
handing in his destinations slip, to a 
Sixth Form Administrator searching 
Facebook to try and work out from 
some Freshers Week photos which 
university a student had gone to.

The problem with all of this is that 
once the arduous process of recording 
destinations is completed nothing 
really happens. The information is 
sent to the Local Authority. Eventually 
after endless cross-referencing and 
bureaucratic validation the data is sent 
back to schools in summarised form 
giving breakdowns of the percentage 
of students on each pathway. This 
summary is provided two and a half 
years after the students leave. So 
when the school performance tables 
were published in January 2016 
the exam performance of students 
in Summer 2015 was presented 
alongside the destinations of students 
leaving in 2013. Putting the confusing 
juxtaposition to one side, the truth 
is that a metric with a time-lag of 
almost three years is useless in terms 
of driving school improvement. 

Does it matter if the headline 
destinations measure is rubbish? 
After all, it’s hardly unprecedented for 
a useless metric or two to sully the 
good name of the performance tables. 
What makes the metrics limitations 
particularly frustrating is that the 
education system is in desperate need 
of a way to measure destinations. Ever 
since the performance 
tables were first 
published in 1991 
the degree of scrutiny 
and accountability 
for exam results has 
been increasing. In 
the darkest moments 
when we’ve almost 
despaired at the 
spiralling pressure 
on schools and 
students to get 
results, we’ve taken 
comfort by telling 
ourselves that these 
exams really matter, 
that good results are 
crucial to opening 
doors and increasing 
opportunities in 
later life. But the reality is that 
we are largely in the dark about 
whether or not those things actually 
happen. At the moment we’re like 
the coach of an Olympic sprinting 
team who obsessively monitors 
performance in training but doesn’t 
turn up to watch the actual race.

If we think education is valuable at 
least partly because of what it leads 
to, we need to get better at measuring 

the ultimate outcome. Over the last 
couple of months we have been 
working with Unifrog to develop a 
new way of doing just that. There 
are a couple of key principles that 
have underpinned our approach. 

First, we are keenly aware that the 
performance table approach we’ve 

become used to in UK education 
is unsatisfactory. As soon as a 
measure becomes a way of externally 
benchmarking schools, all kinds of 
tensions and perverse incentives arise. 
But when a metric is designed simply 
to help a school work out where it’s 
strengths and weaknesses lie it can 
be incredibly powerful. We have tried 
to design a metric that is an internal 
tool for school improvement, rather 
than a statistic to massage for Ofsted. 
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Beyond 5A*-Cs: How schools can bypass meaningless targets and 
harness the power of Destinations Data to drive improvement. 

Second, we’ve tried to focus 
relentlessly on how this will work 
in practice. It’s clear that one of the 
biggest challenges for schools and 
colleges at the moment is actually 
finding out from students where 
they are going, and recording it. 
That’s why we’ve embedded the 
metric in a platform that makes 
it straightforward both to contact 
students to find out where they’ve 

gone, and to input the responses. 
Similarly, to be useful the metric needs 
to provide analysis on the fly. School 
leaders need to be able to review 
the data as soon as it is recorded, 
not two and a half years later.

The core of our solution is what we 
are calling ‘destination value-add’. 
By combining data from the National 
Pupil Database, universities and 
apprenticeship providers, we’ve 

devised a method of quantifying 
whether the university course, 
apprenticeship, or FE course that each 
student goes on to is in line with what 
would be expected given their GCSE 
results. We do this by comparing each 
student’s GCSE results with the average 
GCSE results of all the other students 
going to the same destination. Much 
like they can with exam results through 
something like RAISE Online, schools 

will be able to break 
down performance 
by different groups of 
students to identify 
trends. For example, 
schools would be able 
to see the average 
value-add score of 
male and female 
students side by 
side. They’d also be 
able to compare the 
performance of their 
students with both 
the national average 
and the average for 
similar schools.

Attaching a number 
to a destination is 
only ever going to 

tell part of the story for each student. 
I once worked with a student who 
got straight A*s at GCSE, took Maths, 
Physics, Chemistry and Biology at 
A-level and then took up a position 
as an apprentice plumber. If he’d 
gone on to Medicine at a Russell 
Group university it might have 
looked better for the school - but he 
was passionate about becoming a 
plumber and it was the right thing 
for him to do. The point is that the 

value-add metric is only designed to 
be the starting point for considering 
a destination at an individual level. 
And because it’s not tied to any form 
of accountability, schools are free 
to put it to one side when it doesn’t 
tell the whole story for an individual 
student. However, as an overall 
picture of how a school is doing in 
terms of destinations being able to 
put a number on it is invaluable. 
Doing so opens up a whole wealth 
of possibilities in terms of tracking 
progress over time and identifying 
areas of strength and weakness.

Schools and colleges are always 
going to have to record destinations. 
Statutory duties aside, schools should 
know where students go given they’ve 
spent years preparing students for the 
next step. But we need to do more to 
ensure that the information is being put 
to good use. Imagine a Head of Sixth 
being able to present to Governors in 
October not just where students have 
gone but how the school has improved 
over time in terms of destinations for 
low prior attainers, even if more work 
is needed to ensure that students 
going on to apprenticeships get onto 
the more competitive ones. That 
type of information, available in real 
time, has the power to transform how 
schools think about destinations.

Alex Kelly 
Director, Unifrog 
alex@unifrog.org
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Mission:  
To empower women in education to progress 
on their leadership journeys.  

Values: 
Our values (the 8 C’s): clarity, communication, 
connection, community, collaboration, 
confidence, challenge and change.

Blogs: 
Check out the 180+ #womened blogs on StaffRm 
including the #IWD16 #digimeet we held in March.

Yammer: 
Microsoft, our partners, have created an external network 
for us to grow our virtual community. Join us to connect 
the community and engage in discussion/ reflection. 

Regional Networks: 
We will be launching 12 regional networks in April 2016, 
please connect with your local peers by joining the 
relevant group and by helping to identify local needs.  

Regional Leaders: 
We have 60 volunteers across the UK who will 
be leading regional activity from April 2016.

Events: 
Watch out for: the London Unconference… the 
Residential… the London #LeadMeet …. The Bristol 
#LeadMeet… networking events to celebrate our 1st 
birthday... plus activity being planned in Leicester, 
Coventry, Birmingham, York, Sheffield and Stirling.

Join us at:  
#NetworkEd, #TMLondon, #TMEnfield, 
#EduFest16 and #NorthernRocks amongst 
other high profile grassroots events. 

Collaboration: 
We are working in partnership with Teach First, Teaching 
Leaders, the Future Leaders Trust and the Leading Women’s 
Alliance to raise the profile of women in education. 

DfE: 
We are delighted to be working with Diversity and 
Equality Grant holders, to be mentioned in the White 
Paper: ‘Education Excellence Everywhere’ and many 
of the community are in the national coaching pilot.  

To find out more: 
•  Follow us on Twitter: @WomenEd #WomenEd
•  Visit our website: www.womened.org 
• Join us on Yammer: www.yammer.com/womened     
•  Find us on Staffrm: #WomenEd #IWD16 
•  Book to join us on Eventbrite: #WomenEd

#WomenEd
Hannah Wilson,  

Co-Founder of #WomenEd 

Hannah tweets as @MissWilsey on Twitter  

and blogs as @Miss_Wilsey on StaffRm



29

“Why #EducatEd? Haven’t I got enough to do?

I am writing this review piece whilst 
sat on a train, waiting to return home 
after a meeting, reflecting on what I 
hope #EducatEd2016 will have been. 

When discussing plans for the 
event there has been an almost 
unanimous question, “Why?” This 
is normally supplemented with, 
“Haven’t you got enough to do?”  

For the record I should probably 
answer both questions.  Starting 
with the easy one; 

Haven’t you got enough to do?  Yes!

Moving to the somewhat 
more complex;  Why?

Earlier in the day I was asked to reflect 
on my values. What are they? What do 
you believe in?  Reflecting on these has 
helped me answer the “Why?” question.

I value education and the chances 
that it brings to the students we work 
with.  I value equality and I value 
hard work. I believe in the power of 
people to achieve great things when 
they collaborate to solve problems 
and I believe that education changes 
lives for the better, forever.

The tireless work that teachers 
undertake for the betterment of others is 
one of the great social phenomenons.  
As teachers, students are at the very 

centre of our work.  Their chances and 
opportunities are a galvanising force 
for the profession and this remains our 
core purpose.  Yet without supporting 
and developing our teachers, the 
ability of the education system to 
continue to deliver social mobility will 
be diminished. Unless the knowledge 
that they have accrued about facilitating 
learning during their careers is shared 
teachers will leave the profession 
and their knowledge will be lost. 

No teacher can outperform the 
educational system that they work 
in.  For the benefit of the students in 
our schools today and tomorrow, we 
need to build a highly functioning 
and effective school based system 
that empowers our teachers to 
be the best that they can be.

A key feature in a sustainable 
school system is a surplus model of 
education; one where everyone within 
the system is able to make a valued 
contribution.  This is a cultural shift 
from the accountability centred rhetoric 
that has pervaded education recently.  
In any system underperformance will 
exist, but supporting individuals to grow 
and develop is more likely to provide 
a solution to the recruitment crisis than 
wielding the accountability stick!

I believe in allowing individuals to 
set and work towards achieving their 
own professional learning agenda. 

Trusting teachers to do the right thing 
is an investment that is repaid many 
times over.  By nurturing professional 
learning we will enable professional 
capital to flourish. In short if we want 
to create sustainable, self-improving 
schools, we must make collaborative, 
professional learning a priority.

The focus on developing the teaching, 
without judging the teacher must be 
an underpinning value, “together 
we are a more powerful force for 
improvement and change, so let’s 
invest in our teachers and give them 
the chance to collaboratively solve the 
problems that they face daily when 
trying to deliver the best outcomes 
for the students they work with.”

This conference is a part of 
that. I guess that is “Why?”

Finally, to everyone who has helped 
to make this possible; sponsors, 
presenters, delegates, supporters, 
people I have repeatedly hassled 
and stalked and anyone else I 
have forgotten: thank you!

Tim Matthews 
Deputy Headteacher 
Oriel High School 
01293 880350
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